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f ABOUT THtS IvK)DULAR CUREICULUM ' ' ■ • 

" I * J 

J 1 ' 

This module is orie of a seil*es of 3^4 modules intended Tor \ise in^ the pro- * 
fessional preparation of vocational educators in the vocational ^education^ 
service arfeas of agricultural^ business, hcfcie economics, and industrial 
education. The cuniculum can be adapted to Various styles of instruction 
and to various entry^levels of ^'tudents. 
♦ 

It is recomiDsnded that an instructor planning to use these 'modules review 
each category to detennine if any modification is* needed in the objectives , 
and suggested activities so that they conform with local institutional ' 
policies and/or vocationift education programs. It is also suggested that 
reso^ces and 'activities be identified for the specific' entry-level of 
the* student to be served, , 

The Activities listed are suggested, ,^he use of any other activity or 
reading re^rence whiclf the instructor'believes would hel^^ to accoiaplish 
the objectives;, o'f that lesson is encouraged. The choice of the teacher 
to use the entire module, either throu^ group reports or individualised 
assignment, will be related to iridivj.dual student conrpe^ency requirements* 

Since many loodules strongly recommend the use of local administrative 
personnel- and commxmity ^sources , it is suggested that all-site visita- 
tions and requests for assistance in the community be coordinated by or 
cleared through the instructor. The instructor may wish to distribute 

* these tasks among the student group and across the community with the 'cfess 
report system being used t^), disseminate the 'information gathered, ^ 

*^hese ^modules have been fiel^d Jested in various settings^ T^iey have 
been used vith students working toward a bachelor's or master's degree 
and, with students seeking the designated sxibjects credential in Calif- 
omica'. Some modules were tested through studejgt independent study, 
others as part of total class dssignment^ and still others as an alter- 
nat,e activity. Workshop participants examined the materials in terms of 
content ,^ activities, and resources. The adaptability of this curriculum 
is one of its strengths. 

The materials could not have been completed without the participation and 
contribution of many individuals. Chief among these persons were the 
module wirilfers ,* workshop participants, fi^ld-test instructor, and students." 

* Conference presenters and evaluators also contributed to this project. 
Proceedings, of the workshop are available upon request. 

If we^can provide you with information or help' in using this curriQulim, 
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V Module Otbjective 

Upon satisfactory conrpletion.of this module^ the student preparing to 
become a teacher of vocational education will have examined the nature 
and Bcope^ of staff development /inservlce education and developed several 
components of the staffv development functions,* Specifically, the student 
will be '^ble : * 

* ■ 'I 

(l) Interpret tHe nature and scope of staff development programs* ' 

iZ) Determine training needs of vocational instructors, 

(3) Design a personal-5^rofessional growth contract relating to 
, staff development* * / 

(k) 'Desl^ a prograii ^ f or* orienting nev enrployees, 

, (^) Interpret problems imi^ue to staff development* 



^"'^ Module Overview 

'4 

( : 

staff development refers to the procedures and processes provided faculty 
'to continue to'' grow personally and professionally within their educational 
role- In the literature on stiff development, many ^escl^iptions of the 
process exist — iilfeervice education, faculty in^rovement , faculty develop- 
manVV instructional in^rdvement ; inservlce teacher education, training 
and development* In this module, staff development and inservlce educa^^ 
tion are treated 'as similar atjmini strati ve functions* 
V* : i — ' . , 

.Vocational instarut^Uors arrive on the job from a variety of* backgrounds* 
Ii^ certain' ivocfiLtioiial service areas, they come mainly from four year bacca 
laureate 'program^;'' in other senrice areas, the majority come from business 
and industry** '*Ali vary in the amount' of experience they have had in the * 
Wort' force* inj preparation for teaching, and in their experiences with 
ypuijg people, Some will be full-time instructors; others will teach part- 

.time^ while stillrTiikintaiping other mploytoent- All will have unique 
learning liee^s * ^Xs a vocational supervisor, coordinator^or director, it 
will be ydur jo'b to facilital;e their growth as professional members of 
your, staff* - , * 



staff develojaaent is not academic cl^^room e^^^tlon* It is concerned 
with how instructors operate "on^^the ^hrpose, is to assist 

students' learning through the continued proS^^opal grtowth oftheip" , 
teachers* It is imperative that faculty have ^Crp^rtunft^es to ln^l^ent- 
the nev .^velopments in curriculum, instructional technology, organiza- 
tional patterns^ and teachicag/leamiag styles* Legislative mandj^tes, 
changing '^oh markets, non -traditional students^ and occupational sex 
stereotyping and hias are all issues facing the vocational teacher*. 
Staff development hecomes a major function of the vocatioiial administrator 
t£) help teachers meet these issues* * /" ' 

Universities and colleges, state departments of education,' and other ^en- 
cies can provitjp assi^^nce, hut the most effective staff /development/ 
inservice programs are indigenous operations, planned to meet unique needs 
in the local setting* 

Much of the recent literature on staff development comes from the commu- 
nity colleges. Many characteristics of ^the community college — open door 
policy, community' orientation, teaching emphasis, hi^ number of part- 
time instructors, occupational progtan^s, non-traditional students (hetero- 
genous, varying academic and sidLll hackgrounds, integrated student hody) — 
apply to the setting ip which vocational adzziinistrators find themselves* 
T^ius , many of the references used in this module- concern co m m un ity ^college 
experience in staff development* The o^saeryatioh? madp, however^ ^e ^ 
pertinent to administrators operating at any educational level* 

This module is designed to introduce you to some of* the processes — and the 
potential— of staff development* ' ^ 

You will first look at the hroad hase of staff development — what it is;.'^ 
what have heen common practices ; what practices are emerging* ^ You will ^ 
then look at ways you can determine training needs, A third lesson in-, 
volves you in one of the emerging j?ractices in the* field of staff develop^ 
ment — ^the professional growth contrwt* The fourth lesson addresses one , 
of .the comnion tasks of a supervisor/coordinator— orienting the new em^l^oyee 
The final lesson looks at issues surrounding staff development* 



4- 

3 ■ 



ERIC 



Resource Materials for Cofflpletlag the Activities iii'l^liis ftodule " 

Beach, i)ale S* ^ersonAel: Jghe Management of People at Worlf , * New York: 
Macmiilan, {3rd ed,), 1975*' \ \ \ 

"Bender, L, W*, and R, L* Breuder* "Part-Time Te&chers - Step Children 

of the Community College," Commonlty College Reviev. 1 (April 1973), 29*^37* 

Bender, L, W*, and J, Hammons* , "Adjxmct Faculty: Forgotten, and 
Heglected," ^ Community and^ Junior College Journal . Vol* ^3, JTo* 2- 
^October 1972), 20-22* \ * * , 

BerlUier, William H*, and William McLamey* ^^ Management Practices and 

Training . Homevood, IlliaQls:' Richard D* Irvin; {6th ed*)^ 197!*- 
^^^^^^^^^^^^^ 

• ■■ ' 

"Berman, "Louise, Supervision, Staff Sevelopment and Leadership . Columtus: 
Charles E. -Merrill, 1971. . ^ ^ ^ 

Carpenter^ Bruce, et* al, Cosmetency-Based Vocational Educatign; ' 
Inservlce Education * Lexington,. Ke&tucky: Curriculum Development 
Center for Kentucisy, University of Kentuclsy^ 1976* 

■Chan, Betty, ^"Branching Out: The Staff "Development Program at Parkland 
College,*' Community College FroAtiers * 2| (Winter, 197^), 21-25* 

Chavez, Jose* Summary of Results: Staff Development Survey. Washington, 
D* C*: American Association of Coi^munity and Junior Colleges, 1973* 

Centra, John* Faculty Devetofprnent Practices in U* S, Colleges and " 
Universities * Rev Jersey: Education Testl?ig, Service, 197^ 

* ^ 

Collins, Charles. On-Slte, Programmatic Approach to Staff Development . 
ERIC Document Ed 101 78O , • ^ • • 

s * 

Crane, Donald P* Personnel Ifenagement : ^ A Situational Approach . Belmont, 
California: W^sworth, 197^* 

'^DadfeQoimty Puhllc Schools* ^ Performance Based Vocational Teacher Train* 
* liig Modules * Miami, Florid^: The School^Board of Dade County, "Voca- 
tional Cuj>rlculum Materials Service, 1973. 

'Delivering Vocational Instructors to Adult Learners*" Southern Illinois 
University, ERIC Document ED* 127 U69, 1976* 

■ , 

DeVore, P^ul* "Varlahles Affecting Change in Inservlce Education* Final 
Report**' Morgantova, West Virginia: West Virginia University* ERIC 
Docyme^nt m 070 76U, 1971* - " 

Dull, Lloyd, (ed.)* ^ The Heart of Instruction. ColumhuB, Ohio:, Ohio 
Department ^of Educ'atlon, Division of Vocational Education, 1977* 

"Educational Dollar, — How [4uch for Staff Develojnaent," Journal' of Educa- * 
tlonal Leadership * 3^ (Dec^her 1976), 



Faculty Develoync^t In Tlae of Retrenchment . New Jlochelle, Hew York; 
. The Group for ^uman Development in Higher Education* I9TU. 

Ficker, -Victor B. Effective Supervislbn . Columbii?', Ohio; GlifarleS E/ 
MerriU, 1975, ■ . 

- Finch, Curtis R* "Organising and Conducting Staff Development Acti- 
vities for Vocational Teachers ,** in Cogpetencyj*Baged ^Administrator 
Education Materials * Blaqkabmrg, Virignia; Virginia Polytechnic 
Institute and State University, Division of Vocational and Technical 
/ Education, 1977* . - 

VH^ecfe^, william F* ^ Perso'nnel; A Diagnostic Approach * Dallas; Busicn|3S 
Publications, 197U. ^ , . ^ 

Goodrich, Andres* "The Nov Faculty and the" New Student,** Junior College ' 
^ Journal * Ifl (May 1971), 26-29^ 

^SMOons James , and Wallace Terry* **P3^anning for Staff Develoimient,** 
Community College Frontiers . 3 (Spring 1975), 38-1^5* 

Harris, Ben, and Wailand Bessent. Inservlce Education; A Guide to 
Better Practice . Englewood Cliffs, Nev Jersey; Prentiss-Hall, 19^9* 

Hill, Alb^rba, *' Assumptions Underlying Inservlce Vocational Education 
Teach^er Programs,'' In Changing the Role of Vocational Teacher Education ^ 
Edited hy RupeA Evans and David Terry. Bloomington, Illinois: 
McKnight and McKnight, 1971, 72-78. ^ 

nodgkinson, Harold. "Adult Development; Implications for Faculty and' 
' Admitiistrators," Educational Record , (Fall 197U), 263-27**- 

Hymap, RoniuLd; School Adinlalstratops * Handbook of Teacher SupervlsioD 
and Evaluatlou'lfethods . Englewood Gliffs, New Jersey: Prentice- 
' ,Hall, 1969. ' r ' • 

■■■ ' ' ■ * ■ w 

rdentlf^catit>n of Professional Competencies NedessaryfSt** Teachers of 
Dis4dVant^aged and Handicapped Yogxth . -ERIC Document Ed 216 309, 1975* 

"Identification of Professional 'Competencies Necessary for Teachers of 
Disadvantaged and Handicapped Youih > Supplemental ERIC Document Ed 
; 126 '310. 

** Individualizing Inservlce Education,'* The Practitioner . Vol* I8, No, 1 
(October 1977)* Reston; Virginia* National Association of Secondary 
School Principals- . - , 

* * 
Inservice . Syracuse, Hev York; National Council on Status of Inservlce 
Education, Syracuse University, ^I^, 1976^ 

Inservlce Education: f^urrent Trends in School Policies^ and Programs , 
^ Arlington, Virgij^ia; Jiational School Public Relations/Association, 
NEA, ■ ' 



ERIC . ' . < 



Kesanedy, G. "Preparatioa, Orientation, Utilization and Acceptance of 
Part-time Instructors," Junior College Journal . Vol* 37, Ho* 7 

(AprU 19^7), lif-15* . ^ ' - 

f 

Knowles, Malcolm* Modem Fractlca of Adult Education * New York: 
Association Press , 1970* 

l&iowles, Malcolm* "Hov Coinpetency Based IJiiucat^ion Can te Effectively 

Used in 'Training * " Tape: Aro-77-25A* Madison, Wisconsin: American 

Society for Training and Development, 1977* ' Y , 

* ^ ■■ ^ 

LaPorge, 0. S. Ins^rvlce Gaining as an Instnment of Change*. Gainesvil 

Florida: University of Florida Institue of Higher Education.' ERIC 

Document Ed o55 577, 1971^ 

Laird, Dugan. "Learner Controlled 3jistruction,'* In Training and Develop- 
ment Handljook . Ch. h2. Edited ^ Robert Craig, 1976* 

^'Literature of Staff Development: Bnphases and Shortcomings," ERIC 
Document ED 09** 322* , 

Maier, Norman, Psychology in Industrial Organi 2atijons , Boston: Houghton- 
Mifflin, 1973.^ ' ' ^ 

Morrison, James, "Determining Training Heeds,'* In Training and Develop- 
ment Han4hook* Ch. 9- Edited by Robert Craig* New York; McGrav-Hill, 

'm" . . ■ , 

National S&ciety for Study of Education. Part 1: Inservice Education . 
(56th Yearbook), Chicago: The University of Chicago Press:, 1957- 

Neagley, Ross L*,and N* Dean Evans* Handbook for Effective ^ui^ervision 
of Instruction . Nev Jersey: Prentice-Hall, (2nd ed*), 1970* 

Nelson, James/ "Collective Bargaining: ^ Instrument ^or Staff Develop- * 
ment," Community Jtmior College Journal , U3 (October 1972), 27* 

4 ' * * 

* ' 

Netzer, L*, and Eye, A. Graef, R- 'Krey, and F- Overman* irffter'disciplin-; 
ary Foundations of Supervision . Boston:^ AHyn and Bacon, 1970. 

Norton, Robert / et* al , "'Appraise the Perso3anel Development Heed^ of 
Teachers,"' in Competency Based Vocational Education Administrators* 
Materials ■ Coljumbus,^ Ohip: The Center for Vocational Education, 
The Ohio State University i 1977- ' ' 

O'Bannion, Terry* Teaqhers for. Tomorrow > Tucson, Ariiona; University 
of Arizona Press,, 1973* / . - 

O'Cebero, James.* ^'Helping Teachers Grow Professionally^*' Educational 
Leadership* . TDeeember 1^76), 19**-199- 



Profile of Vocatlopal Educators , Preliminary Report * California Stat^ 
Department of Education* ERIC Document ED 126' 19T^* 

Public Lav 9^'kB2. ' Title 11:- Vocational Education* 

* ' 

"Profl5)ting Professional Growth and SteuCf Development,'* Curriculum for 
a Graduate Program to Prepare Vocational Education Cjunrlculum' Special^ 
ists (VECS )* PuUjnan, Wasi4ngton: Washington State University', 
CoUegfe bf Education* ERIC Dociment Ed l88 563, 1976* ^ ^ 

Rolling HillB Hirfi School In Basket * Reston, Virginia: National Asso- 
ciation of Secondary School Principals, 1975* 

\ r 

Rose, Homer The Igstructor and His Job^ Chicago: American Technical 
Society, ^19^6> 

Rubin, Louis, (ed* >. J[mprovlng Inservlce Education * Boston: AHyii" 
' aad Bacon, 1971* * ^ 

Schafer, Michael* The Student Role of Teachers: Faculty, Deif'elowent 

. id the Conmrunity College *^ Gainesville, Florida: Institute l^f Higher 

Education, University^of Florida, June, 1976* ' - 

* * * 

"SoMe Perspectives on.^taff Development," Commuiiity and Junior College 
Journal , lt'3 (October 1971), m-19. 

"Staff Developmfent for Part-time OoGUpational-Vocational Instructors." 
ERIC Document Ed U6 732. 

"Teacher Centers," Educational LefadgrshiT> *|:Vol* 33, No*, 6 (March 1976)* 

Thomhury^, Robert*. Teaching Centers * Agathon^Pj^ess, 197^* 

' -1 

UMer, Curtis. ''Teacher Tralnidg and Supervision," in Administration - 
of Continuing Education * Edited by Nathan Shav* * Was^iJ^on, C*: 
Nation^ Association f orf Puhlicy^School Adult Education, I969* ^ 

'*V^uriahles Affecting Cha^pge in Inservlce Education*" ERIC Document ^ 
Ed 070 T6U . . . ' ' ^ 

Zion, Carol, and Connie Sutton* "Inteerat?ed, Inserri^ce Development," 
Ney Directions for Commuiiity CQllege * .{Springl973l, Ul-51* 

. • / . 

Wallace, Terry.' "Connnunity College Staff Development:: An Annotated 
Bibliography*" University Park: Pennsylvaniit State University, 
197U* ^ERIC Document Ed 09^^ '622*' 

Williams, ff* "The Neglected Teachers: Part Time Faculty," Adult 
^ Leadership . Vol* 21, Ifo..3 (Septeziber X972), 83-SU* 



STAFF DEVELOPMEHT" 



Lesson One; ^atwe and Scope of .Staff Development 



Objective" 

Upon the satisfactory completidn of this lesson, the, student will be, able 
to Interpret _the nature and scope, of staff, develojmien^ progrpuas through " 
Cl) defining staff development; (2) examining traditional approaches; and 
(3) describing emerging practices - ^ 



Overvlev ^ ■ ' ^ f - » ^ - " ■ 

Inservlce eduQatiPn has long been considered essential in voaational educa- 
tion.- Most vocational education service areas (ftgricultu^re, business and 
pffice, distributive* health, home ^economics indiistriSLf arts, technical, 
trade aud^lndustrial) ^ave* some form of inservlce education component iden-" 
tified" for implementation at" the state levels Vocational education legisla- 
tion has supported ,ti:\ese inservlce functions. The Vocational Education 
Act 6i 1976 (P^i ^U-l;82), Section 1'55, states^ '*Funds ai^ailabl^ to states* * 
may be \ised to support programs or projects designed to improve the quali- 
fications of persons serving or preparing to^servef in vocational educrtion 
prograios, including teachers, administrators, supervisors^ and vocational 
guidance and counseling personnel,**," ■ - * ' ' ^ 

;S!he programs designed to meet inservlce needs" have varied* Historically ^ . 
in:stitutes, consultants* s^ate and, district teacher conferences,, workshops, 
university courses, summer schbol, evening courses, curriculum development 
workshops, and supervisory, visits have "served as inservlce education acti- 
vities for vocational "administrator^ and teachers* *" * 

A new approach to improving qualific^tions^-of -^tteJse involved in vo<Jational ^ 
education is^laheled^'^'staff developme&t *_'* It expands traditional 'inservice 
"methods and activities to incliyde competency based programs, internships ^ 
teacKer centers, personal and^ prof essionaj. development plans and use of ^ 
instructional <^evelopment staff specialists, 

' ' ^ . - * ' 

In this lesson you will examine some of the traditional , and emerging^ concepts 



of staff development/inservlce programs, (The terms^ are ofien used inter-^ 
changeably in the literature*) 

Suggested Activi'tdes - ^^^^^ '^r 

il) Read_ '^Assumptions Underlying InservlgB Vocatio^iii-Tgache?^^ 

J'rograias" by Alberta Hill in Changifig-'the^Role. of Vocationai" teacher 
■ Education -by Rupert Evans and'Dayid Tetry* Ch* 1*, / ^ 
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(2) Interview a local .vocational q^cation administrator* Discuss staff 
development /inservice j^licies and procedures* Xdentiiy types of ^ 
pryjgrams, activities, participants, and assessm^t*^ Write a brief 
report of the interview* Discuss Trtjether or not the assijuiptions 
presented Ijy Hill were iMplen^entedin-^aff deveilLopment? practices* 

(3) , Attenfi e^^aff development/inservice meeting sponsored by a voca- 
. tlonal service area at th6 state> coxmty, jor local level. Ideiitify 

how the need was identified, types of participants present, general 
^ overview of objectives, and purpose of activity* Shar^ report in a 
seminar selling oi* write a brief report for instructor, 

ik) Prepare a paper based ofi search of the literature that d^ines staff 
deyelQpmeht/inservlce educjg^tion and present? an overview of some 
^ programs in action or proposed* Draw a relationship betweai the pro- 
grams reviewed>and your potential vocational education supervision 
and coordination role* ^ ' ^ ^ " 

fieaddngs may be selected from the follpj^ng references. Additional 
references may be located through ERIC and the Education Index. 

1. ' * ^ . 

> Suggested References ^ ^ * * i 

" Berman, Louise* Supervision, Staff Development and Leadership* 

Columbus: Charles E* Me^rrill, 1971* - ' ^ ^ - . ; 

Centra, John. . Faculty Developmedt Eracticqfs in U* S* Colleges and 
Ttaiversities * Princeton, New Jersey: .Educational Testing Service, 
I9T6. ^ ^ ' ^ , . . * 

^ Chan,' Betty/ '^Branching Out: %ae S€aff, Development Pro-am at I 
y ' Parlcland College\" Comnrunity College Frontiers * Vol* ^1 (Winter 197^ )> j 

CHavez,' Jose* Sunqitary ofAes.ults: Staff Development Sugyey * ^^fitebinjfton , 
D* C**: ^Am&rican Associnion of Community and Jxmior Colleges, 1973 

* 

Collins* Charles* On-Site, Profyammatic Approach to Staff Development * 
ERJd Document Ed 101 780* 

t * 

DeVore, Paul* Variables Affecting Change in Inservice Education ^-t ' 
Fiifel Report * Morgantovn, West Virginia: West Virginia ftii varsity* 

^ Faculty Development in Time of Retrenphment * New Sochelle, New York: 

The Gyoup for Human DevelqEttnent in^Higher Education, 197tf- , , 

' ^ . . " ^ »v ' « 

^ Goodrich* Andres* **The Now faculty ami the New Student*** Junior ' 
CoUege Journal * Vol* Ul, tfay, 1971, 26-29* — * ^ 

. .Harris, Ben, and Wailand Bessent. Ing^rvlce Education'. A Guide to 
' Better Practice . Englewood CllffE^ New Jersey: Prentice-Hall^ 1969* 



Hill, Alberta- "Assuurptions Uiiderlying Inservice Vdcational Education 
Teacher Programs," in Changing Role of VocatibAaj/ TeacKfer Educatioti > 
\ Edited by Rxipert Evans and David Te^ry. Bi^fiTpiipJ^^finj T;i],-rr"^^g^ 
McIQiight\and McKhight, 1971, 72-78.* . ' ' . 



LaForge , .0 - S - Inservice Training ag^^ Instrument of glfenge . Gaines- 
ville, Florida: University of Florid^ Institute of Higher Educ^ttion* 
^ ERIC Document Ed 055 577, 1971- ' ^ * - , 

National Society for Study of Education-, Part 1: Inservice Education . 
^ ..^ C56th Yearbook*) Chicago: The University of Chicago Press, 1957* . ( 

Neagiey, Ross., and IT. Dean Evans- Handbook for Effective Supervision 
of Instruction - Englewoad Cliffs, Jersey: Prentice-Hall, (25d 
edj, 1970* ' , ' 

O'Bannion, Terry* Teachers for Tomorrov; Sta>ff Developznent in the 
Comimmity/ Junior College * Tucson: University* of Arizona Press, 1973- 
'> ,1 ' ' ' 

''Some Perspectives' on Staff Development," Community and Junior College 
/ Journal . Vol* U3, October, 1971, *ll**-19- 

^//'Teacher Centers,*' Educational Leadership - yol- 33> No- 6,* (March, 1576)* 

ThombtfiTT, Robert* Teaching Centers - Agathon Press ,^^197^-^^ 

Ulmer, Curtis* ''Teacher Training and SupefrvtSBm," In Adjjiinistration ^ 
df Continuing Education * Edited hy He^tfaan^ Shaw* Washington, D-C-: 
National Assopiation for *Puhlic School Adult Education, 1969.% 298-315* 

Zion, Carolj afa Connie Sutton- "Integrated Inservice Development,**' 
Nev Directions for Community Collage ^ Spring, 1973, 1*1-51* 



Upon satisfactory completion of assigned^ 
activities, proceed to Lesson 2. 
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LeSsoQ Tvo:/^ Tralnii^g Keeds A^ses^sment 



Objective 



JJpon tlie satisfactory coiapletiori of this lessoh, the student vill be 
able to determine training needs of vocational instructors tlirough (l) 
identifying genpral*training needs common 'to many vocational instructors; 
^(2) describing techniques used in determining needs^, .and (3) designing 
a needs assessment instrument* ' ' ^ ^ » 



"Overview / - , ' , ^ " \ ^ ' ^ ' . 

The starting poiAt in developfhg meaning;fiil, on-going; staff development/, . ^ 
ijiservice education programs is to identify the educational need^ df faculty* 
Too often ^aff development programs are based on vhat agencies and colleges ^ 
think faculty ou^it to learn, rather than on needs as the faculty perceived* 
them; 



4(£^vles, MoUem Practice of Adult Education , 1970, defines an educational 
need as-the gap between an individual^ present level of competence and a 
higher level required for effective performance as defined by^the individual, 
the organization, or society* 

• Required level of competency 



^Educational need 



Present level of coiapetency 



General education d^eds can be asceriiained from several sources: 

^Organizations In vocational education orgatilzations , needs can be 
derived from mandates of legislation (i*je*, ellniin- 
atetsex stere^yping and bias, ^each handicapped and , < 
disadvan-tagsa, and limited English-speaking); from 
program evaluation and research, and ftom 'internal 
functioning of njembers* , - 

Community - Parents, business and industry representatives „ 

former students, and adTiTa.ory. committees can help^ 
* ^ ' identify specific and general concerns that njay ^ 

' ^ r relate to training needs*, ' - ^ 

^ ■ ' *^' * ' 



Individiials - Personal erowtl1.6b5ect.iVes, asseaament in rela-* 
^ tion to identified conKpetencies, perfdrm^nce ' . 
evaluations , and ^udent -evBiluatt^ons can all help, 
* pinpoint learning' needs r " 



A crucial eiem^t in the akill of 'the vocational Education auperviaor or 
c6or4inator is ability^and'aensitivity in helping instructors asaeas their 
educational needs^jthose of the field In general, and their organization £n 
part^s^ar; .the aMllful coordinator should be prepared to negotiate some 
congruence betveem them^^and then to stfnmilate action on the ^needs^ Three 
basic .t^chnj^iues exist to move from general identification of potential 
need td s'pecffiij leaifeing nee<^; Surveys / organizational audit ^ and 
individual StaSes^ent., * . * . - . 

This lesson is designed to help you generalize about potential training 
needs of vocatiob^il Instructors, examine vay^ to document thoae needs, 
&idr design a traini^^ needa.^ assessment inatrument to verify the needs with 
i^a^^ctOFs . j> J ^ ' ^ ' ' 

Suggested Ac^tivities ' -v^^^ ^ ^' , - 

Cl) XiOc^te references that address potential needs 9f vocational instruc?-' 
,^tors« List and ^o^*Cegoriz^ these needs under the headings; (a) or- 
*ganization, (b) community, (c) individual. Identify thoae that relate 
1^0 all vocatipnal inatructors^ thoae uiore pertinent to specific voca- 
tional Service fields. - * 

(2) Cpinpare your list with those of^ two colleagues* .Prep^e a master 
list of needa. ' ' ' 

(3) Interview your director or %he director, of a vocational ]^gram» 

Ask him/her to asseas the 24s^ witlt you and ^iiscuss which needs would 
Ue pertinent to his/her ^aff» Share results In a semina]^ setting. 
^ - ^ \ ^ '^'f ^ ' ^ ' ' ^ 
(k) Read the fpllowiiig; ' ' #v 

Khofwle's, ffelcolm. Modern Practice of Adult Education ^ New Yori; 
Association ^jess, 19^0, Ch. 5, 91-127. ^ 

Mqy^^^on,, James '^Determining Training Needs, in Training* and 

Dgvelotqaent Sandbook . flobert Cr€tig* editor* New rork: McGraw-Hill, 
1976, Ch.^.\' 

.t'/"^^ ' — * > ' 

strategies for Administrative Staff Development: Operational Notebook 
Jto. 13 * Association of C^ifornia School .Adteiniatrators. January, 
1975, ERIC JSocuj^nt gd jL'Q^ S^g*^ _ , ^ 

' ' / , 

Journal of Educa^dnal L^dersb^ p. Vol* 3^, December 1976» Issue ' 
Topic; Ediicational Dollar — HovMuch for Staff Development. 



(5) Frc?a ^he ato^ve. readlzijffs and others located, prepare a chart that 
d^scritei needs assessment techniques, their advantages and lirniT i 

" tations^f ; ■/ , ^ ■ ^ ■ ^ ^■ 

(6) ' Select, a fjacfhnigm^ suitable for use .tn your organization* Write a 

hrie^ report .further interpreting the technique and descrilse hov 
^ y^u' WDiild ^is4 it*' » " / ■ ' ^ . - ■ ^ ^ 

/(T) Erom'th^/aholl^ readings and using data gained trcm aptivities No* 1 
. and 2, d^si^n a training needs assessment instrument that will a]p.ov , 
, ^for faculty input on potential needs* 

^ ' ' ; * - - ■ _ 

Sugg4^ste<f References ' * ' , _ ^ 

A Profile of Vocational Educators, Preliminary Report * ^ California 
State, Departmeiit of Education* ERIC Document Ed 126 28^ 1^7^ *' 

' IBender, L* , and R. \* BreUder. ''Part-time Teachers - Step Children 
of the CoraDiunity College,!' Commintty Collefte Review * l,(l) A^ril, 
1973, 99-37. . ^ . ^ , 

Deliver Vocational ^Instruction to Adult Learner . Southern Illinois 
University* ' ERIC Document" B4 127 ^69, 1976* ^ 

Haflnnoiis, James, and Wallace Terry* **Planning for Staff De^elopmj^nt 
Community Coll^gg^ontiers * Vol*. 3, Spring, 1975, 3S-*^5* 

padgkinson, Hafold* "^"Adult Development: Implieations for Faculty , 
and Administrators/' Educational Record * Fall, 197^ 263-27^*^- 

Identification of ^I^rofessioital Competencies Necessary- for Teachers ot 
, Disadvantaged and Handicappyl Youth * ^ ERIC Dofeument Ed 126 .309, 1975* 

■ Identification of Professional Competencies jfecessary for Teachers of * 
Di3adyantag< ' ^' ^ - - - - 

Ed 126 310T 



Disadyantaged and Handicapped Youth * Supplement^ ERIC Docxjinent 
L26 



0*Bannion, TerryJ ' Teachers- for yomorroy; Staff Develorament in the 
^ Community/ Junior CblleRe * Tucawn; University of Arizona ftress, 1973, 
Ch, 3-6* ^ 

Public Lav 9^-^82* Title 11: Vocational Education* * " 



Upon successful completion of assigned 
activities, proceed to_ Lesson 3* 
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Lesson Three: Personal Growth OhJ^ctives 



Ohjective ^ " ^ ' - , 

*' 

Upon satisfactoi^ completion of this lesson, ^the student' vlll he* Q-hl^ to 
design a professional /personal grovth contract relating to staffs develop- 
ment* ' * ^ ^ ^ 



'Overview r ^ " ^ - , -^ ^-^'^ 

As stated in Lesson Two, the faculty needs to perceive staff developirieni - ' 
goals/needs as their own* Effective staff d&velopment programs go heyond ^ 
the "one shot" workshop or meeting; they ^are integrated into the mainstream 
of the organization and contiQiial* 0*Bannion, Teachers for Tomorrow , 1973, 
indicates the hasis for integration Is the individual^staff memher's speci- 
fication o^ personal needs and plans for long range professional development 
This'concept is supported hy 'Morrisoj^, Determining Training geedsi 197^, ' 
■and Centra, Faculty Develoiament Practice la U* S* Colleges and Universities , 
1976 * ttorri^n Indicates ^that increasingly the key to majclmum effectivenes s 
of the training* program is^^to hare the participant identify individual 
growth objectives and then huild them into tl^e training design* 

In this lesson you will d^sig4 a professional growth contract relating 
to ycnar needs as a vocational Education coordinatcir/supervlsor who.wi;Ll 
have some resjfcnsihility for staff development* !jt can serve as .a^^DS&del 
when you help others design slmilar'cc^gtracts fOE^ theiaselves* 

Suggested Activities ^ ' , * ■ 

(1) From the following readings, /compile examples of models u§ed for 
personal growth contracts* share in seminar setting* 

Centra, John* Faculty Development Practices in U* S* Colleges and 
^ Universities * New Jersey: Education Testing Service, 1976, 62* 

Educational Leadership -, Vol* 3U, December, 1976, I98-I99* 

Knowles, Malcolm* ' Seff -Directed Learning * N&w York: Association 

m Press, i975i or, listen to his tape, *'How Competency Based Education 

' ' Can he, Effectively. Used in -draining**' (AID-77-25A*)^ 
* 

. Laird, Dugan* "te^arner Controlled Instruction,** in Training and^ De^ 
yelopnent HandBcok , Rohert Craig, editor* 1976, Ch* U2* . 



Schaefer, Michael* The Student Role of Teachers: Faculty Develop- 
ment in the 'Comdninlty College s Gainesville, Florida: Institute 
of Higher Education, University of Florida, Jime, 1970s (ERIQ Ed 
031* 333) . , f 

Using a model from Activity HOs 1, design a personal, professional 
'grovfch contract*. Negotiate the* cbntract with your instructor and 
peer^* Complete contract; share result in seminar settings 



/ 



?Upon successful completion of assigned 
^activities, proceed to Lesson Us 



STAFF DEVELOFMENT 



^\ '\ ^ ' t LessQD Foiir; Orienting the Nev fenployee. 

f * ♦ 

Objective ' 

fUpbi' satisfactory completion of this lesson, the stud^nit will be able^to* 
design a prograjtf for orienting "new eutploy^^s by (l) identifyingv,advantages 
'aqd processes of orienting new employees and (2) examining Various approaches, 
'f^om the literature and ACttml organizations* " . , 



Overview 



Bnployee training is a continuous process for the supervisor* Leaahiing by 
trial and error is too cpstly*, especially for new employees who need tp 
feel that the organization is willing to invest a little time ajid money 
to help them get stained. , 

A positive, well -planned orient ation'program jcan be highly eff^^ctive in 
several ways as new employees fatfe unfamiliar working environments: 

J ' * ' 

Pir^ impressions are e:ctremely Important to a great ^many persons* 

They cqlof the attitudes ufev employees *wlli maintain throitghout their, 

stay with the organization* 

New employees often face new problems, disappointments, and perhaps 
disillusionmeirt during the first few months* Many of these ]&roblems 
can be faced and solved with the help of d percejrtive supervisor, * ' 
wfaOj dtoing the orientation period]; has opened lines of cojmmmicatiion 
and counseling with the en^jloyee* 

First year turnover wherein valuSible employees are lost can be mlni- 
^ - mized when the , supervisor gets the employee off to a good start *^ 

The orientation process is particularly i^nportailt feri^ facutty 
coming into the school setting from the business wory/since they are 
generally not familiar with education Jargon, normsT^f educational insti- 
tutions, work routines, and the expectations of ^eers and students* 

Most new teachers Want to know about educational policies that affect 

th^, record keeping, how to order materials, accepted ways of reporting 

to pareisfts, discipline policies and other matteVs tha^ affect their day 

to day operations* , < * . 

Competencies identified for the vocational teacher can serve as a'st^trt-* 
Ing point for his/her orientation and follow-up training* .Survival compe- 
tencies for the instructor 'coming into a vocational program with no preservice 
education include ability to; * 
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Determine needs and interests of 'students* V - 
Develop a lesson plan ' * ^'^* \ , ^ - 

Select instruc(t£onal materials - 
A^sesd student performance — imowledge. fkji^lls 

Demton^rate a manipulative skill * • 

Determine grades :\ ^ * 

'Assist students in developing self (S^jpclpline 

b ' * ^ ' :v >^ * ' 

Many organizations have formalized the orientation process to the extent 
of spelling oat the responsibilities pf Various people and units/ A simple * 
induction * procedure for use by the supeV^isor can be pjresented in six ^ . 
steps: * - ' ^. * . : 

Welcome nev ei^loyees and Ifearn-mdre' about them 
Explain the work and the part they are to perform 
Let them know what is expected of them 
Shov them around and introdCice to fellov employees 
Turn them over to a sponsor, or other* instructor 

Follow up On their progress, * ' r 

S ^ '* 

The above is the very minimum induction a new employee should receive* 

Kiis lesson is designed to help you examine various approaches to orienta-^ 
tion end to devfelop a model program for use with vocational instructors* 

* * 

Suggested Activities 

(1) Read Berliner & McLamey, Management Practices and Training ^ pages 
^16-1^35, for an oyervieif- of the orientation^jj^rocess , its inqportance 
and examples of checklists - 

(2) 'Researoh'the literature concerning supervision and find f ive ^examples 
of Orientation programs . Make a list of advantages of programs described* 

(3) Visit five- organization^. Write a report on how tfeey induct new 
employees and 'their orientation philosophy. Attach any forms 'or 
checklists they use* Analyze' and evaluate the* strengths and weak- 

.nesses of each program*. If the organizations *visit^d were not 'edu- 
cational organizations, describe how you*could adapt their procedures 
to tjie educational setting, , . < " 

ik) Design an orientation program for" part-time vocational instructors* 
Include a statement of organizational philosophy, objectives for the 
inductee, responsibilities assigned to various staff members ^ of the ' 
* , School and a checklist to cover at least two monthe' activities* 



Suggested Resources 

Berliner, William H* , and William J* 1-IcLarney, i^agement Practice . 
and Training , Homew^od, Illinois! Richard D* Irwin (6th ed*) 197^-" 



ERLC ^ 



Beacli, Dale S, Personneli The Management of Peeple at Work * 
Nev York: MacmiUan, (3rd edj, 1975* ^"^ 

Crane., Donald P. Personnel Management: A Situational Approach^ 
Beljitont, California: Wadswortli, 197**, ' ] \ 

Picket, Victor B* Effective Supervlslqn .^ Columbus: ^Iharles 
Merrill, 1975. ' \ ^ ^ 

Glueck, William F, Personnel; A Diagnostic Appifoach * Dalian; 
Business PublieStrions, 197*** - . . _ 

Knovles, Malcolm S, The ^fodem Practlc^fe^ Adult Education . Nev York: 
Associ^atlon Press, 1970* i . 

O^Banion, Terry, Teacher^ for Tomorijov * Tucson,, Arizona: University 
of Arizona Press, 1973* . - 

c ^ 

Rose, Homer C* The Instructor .and Hi^ Job , Chicago; American Techni- 
cal Society, 1966, ' 

Strelcher, Sid* Functional Suptfrvision: The Management of Pe6ple 
at Work - University of Texas at Austin, 197*** \ 




) 



U^Vsi 



U^H successful .completion of assigne^d 
Lties, proceed to Lesson 5- 



/ 
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Lesson Five: Staff Developaent Issues 



Objective 

Upon the satisfactory Jppletlon of this lesson, the student viA he ahle 
to iiiterEret prohlem mique to staff development through (l) e^Camining 
Issues/prohlems that hinder developing effective staff development pro- 
grams, (2) descrlhing linpact o^ collective harfeaining' on staff development, 
(3) descrlhing special prohlans 'associated with part-time faculty* 



Overviev ' ^ r ^ 

— 7^ * . s f 

If vocational education programs are to grow in Quality as well as quan* 
tity, if the needs of minority, ^ handicapped and disadvantaged youth and 
adult $re to *he met, if those who need retraining are to he trained, if sex 
stereotyping and hias is to be eliminated, it is Imperative^liat immediate* 
and conslderahle attention he given to those who staff vOM,tlonal programs* 

If staff development prograias are to he designed to meet the needs of voca* 
tlonal ^teachers , primary responsihillty must he assumed hy the district and 
and individual teachers* Staff development m^ist be Important enough for 
the school to Integrate it as a prima^ activity; otherwise, it remains 
an option for t^aqjiers- Vocfe^tional education departments must define their 
own needs for/^aff development and provide funds to st^port programs* 

As noted in lesson^one, inservloe/staff development programs are too often 
offered hy outsi(ie agencies without much consideration for real faculty 
needs* If they are to he effective, they need much more development; inte- 
gration, and, organization than they presently receive* Funds must he kvaiX 
ahle to convert the pot-pourri of activities into meaningfxil programs* ^ 
Commitment to staff develo^ent prcjferams is vital at all levels — individual 

school, state^ federal, , ^ 
* * 

This lesson is designed to help you explore Issues critical to successful 
^taff development* ^ ' , * 

Suggested Activities ^ ' , 

(1) From your readings. for Lessons 1 .throughif , develop a list of Issues 
and problems critical to persons responsible for staff development* 
.In small gr6ups,^ analyze and categorize the issues* 

(S) .Meet with your local site administrator (or ^ect a school with 
instructor approval if you are not Employed) responsible for staff 
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. developjnent functions* Ask the administrator tp rank the i'asuea 
trcm mat to^leiast critical* Discuss with mm/her the issues* 
DiscTiSs fiscal allotment? and funding procedures availaljle for 
* straff <Jevelopmeht * ' Vrite a trief report of the meeting* 

(3) Read item 8, "Inservlce Education Program Bogs Down," from Rolling 
Hills High. School In-Basket, ExercJ.se* Assume this is a system-wide 
inae^vlce training pr^ogram with the t^iei^, '^Makin^ the Curriculum 
Relevant/' tut vith leeway at each site t?6 plan imique programs ■ 
within the "same gi^^rul tHeme* 'What mnds of suggestions, would^ 
you make to jStr . k«fewiricks5.. Why do you oppose the program has been 
unsatisfactory? Whit wpuld you suggest t^o Mr* 'KendriclLS ooncerning 
, the planning prqcesa itself? If you were the school vocational 

coordinator (rath^ than principal) wjiat wot^ld-you' do*with the time' 
made available by cancellation of the meeting? (Description of voca- 
tional staff and courses is in school description section of the- in- 

basket * ) > • . 

* 

(k) Locate 'two artibles on collective bargaiuipg in school systems* Write 
a synopsis of each* Prepare thre^e questions suitable for seminar 
di^ussion that address the influence collective. bargaining could 
have on staff development programs* ^Su1:mdt papers and questions to 
instructor* ' ^ * 

(5) Locate aarticles on th^ role of part-time faculty* Prom yojir r€iiadings, 
propose 3-5 training situatiojas that could exist when a vocational ' 

department has a large number of part-*ti^e faculty* 

I * ^ - 

(6) Participate in seminar discussion with invited staff .development 
speci&ists; Discuss with specialists, and peers the issues and q;Ues^ 
tions raised from preceeding activities* ' * ^ 



Suggested References 



Bender, L* W* , and* J* Haimnons* "Adjunct Faculty: Forgotten and 

Heglected/' Community and Junior College' Journal * Vol. U3, No* 2 
' . (October 1972), 20-22. 

Kennedy, *G* "Preparation, Orientation, Utilization^ and Acceptance 
of Part-Time Instrx^ctors," Junior College Journal * Vol* 27, Wo* 7 
(April 1976), m-15* , 

Literature of Staff Developtaeht ; EkphaSfes-^and Shortcpmings * ERIC 
Document Sd 09^ 822. ^ " - ^ ^ ~ 

Helson, James* "Collective ?argainiTig; An Instrument for Staff 
Development,^' Ctfrnnmnity and Junior College Journal s ^3 (October 
1971), ^7- • / 

Staff * Development for Part-Time Occupational Vocational Instructors > 
ERIC Document Ed ll6 732* 
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Willj^ams , F* N* "TkeAHeglectM Teacher: The Part-Time Faculty," 
A±xl% LeadersblT) . Vol. 21, No. 3 (Septeinber 1972), fi3-81(>j / 



Upon completion of the assigned acti^i^ities 
^n this module, you should bs ready to take 
the Wodule Posttest* See your instructor 
for direct iods and measur^ent criteria* 



2^ 





' ' . ^ . ■ ■ ■' > 
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MODOLE HIE/POSTTEST ^ 






Student 


V 

4 

^ 1 


1 

■m 


' m * - > Instructor " 

> 

Date 




4 


Student: 'This pre/posttest is designed to assess your knowledge of 
'staff developnient4 ^ Since tllis module is an individualized 
and conrpetency based learning device^ you will need to 
study only those lessons that are presented on the basis 
of your response to ;thls test* ^ . - ^. 






I4 THe^term^ "inservice education** and,"ktaff development" are used fre- ' 
quently in educatio^^ often interchangeably 4 State Vour inteirpretation 
of leach term. ' * ■ ' 


L 


* -^-^ 

*< 

' * 1* 
4 \ * ■ 

^4 List methods and activi^ties assooiarted Vlth traditional inservice 
programs and those eme:^ging in st^tt deveiopment programs 4 

Established Inservice Etaerpin^f Staff Development 


s 

L 

* 

* * 

ft 






4 

/ 




34 Describe cl^iteria or guidelines tor yhat yoji consider to be an effec- 
tive stsSff developmentiln^ervice program in an educational setting4. ^ 


ERIC 


* -r-* 4 4 





A. 



ModVile Pre/Josttest .(continued^ ^ 



k* Define the term.Vneeds assessment" in the context o£ staff development/ 
inservice education* ^ . * n3 ' * 



5.'' Identify' tectov^ques, iiseful in determining faculty development or 
training. ' . , . . 



; ■ 



6* Discuss the value of a staff development /inservice program "based upon 
^ . needs of individual teachers* ' * 



7* Why is an orientation /induction program important* for nev, transferred 
j ^ or promoted employees? 



r8* Descri'be a minimcum orientation program for a neV employee* 




« * 



•■c 



Module Pre/posttest (continued) 



,^3 



List issues, problems, and special situations that face the vocational 
coordinator responsible for staff development* Identify at least five. 



Return this test- to yo'ur Instructor. 



ERIC 
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AHSWER KSl 
MODULE ERE/POSTTEST 



Instructor: Dcf not reproduce ^his page in students* boolclets* You 
*must retain it for grading and prescriptive pfurpo^es . 
Answers will vary with individuals* X preferred response 
4 might l)e sj^lar to the ^swer presented. 



1* "inservice education" is used in education to define programs and 
(Ll) activities designed for the continuing education of % perjjon who, 

through a preservice program* has developed basic sicills, inowljadge, 
and attitudes needed to begin his/her professional role. {Hill, 
19T1^ ) , - ' . 

The purpefee of inservice education has been to update and upgrade 
the collective skills of the faculty. Too often inservice programs 
have beep, planned on a mas* basis of assumed teacher need rather ^ 
than on a careful analysis of the individual needs of Foth te£acheB . 
and student* Traditional programs feature information-gathering " 
^ activities: workshops, college courses, institutes » conventions. 
Programs that stress use of what is learned have been infyisquent, 

"staff development" ^lerges traditional inservice programs into an 
individ\iali:sed\ integrated approach* Its purpose is to enhance 
the opportunities for student learning through the continual profes- 
sional growth of faculty. / ' 

Staff development programs are clQsely relaied to'^Job functions and 
synchronised with professional appraisals (idteally)* They, are based 
upon individual* school* and district ne^s assessments* Objectives 
^d activities are cooper at ivel^r planned and evaluated by faculty 
and administrators* There is a direct link between J>lanniBg.e£iid 4' 
student performance* ^/ * . 

2* Thfe tiest references 'for responses to this item are Knowl^, Modern 
(Ll) Practice of Adult Education * and Morrison's chajrtier on "Determining 

Training Needs" in Training aiid Itevelopment Handbook s Sobarb Craig* 

editor* 

Procedures typically associated with inservice edxication are also ^ 
applicable to staff developmetnt functions/ The major difference 
is that staff development includes a needsi establishment base* in- 
creased involvement of participants in the planning and operation 
of' the activities* and foilow through with implementation and evalua- 
tidn* More indivlduMlaed and group pirooess techniq,ues are also 
utilised in staff development* \ ' 



ffoduie 1ft:e/poatt^*T5£wer Key (continued) 

EatabllstLed'taservice ' Emerging Staff Developitent 
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* Workshops * * Teacher centers 

"^General meetings > Support specialists media instructional 

Collefge courses' ' X Practices, evaluation 

Institutes ' . y \ Auto-^ritique evaluation (vid§o-tape) 

■ Conventions'^-""^ / Pl^aaaned faculty professionalization (PPPT) 

Visitations * \ . Seq^uejjced peer teaching 

Professional daya ^ Organizational dev^opment prGu:tices 

^ Faculty meetfhgs Individualized growtli contracts 

F|.eld' trips-, > . , . ' 

Sahhatical's* - , 

Consultfigtbs * . ^ 

Professional publications ' ' 

,3* Criteria for effective programs! ^ { ' - ' 

(LI. . ^ : , ^ 

5) at Objectives a?:ise from an assessment of 'needs of individual' 

^ ' teachea^s ' ' ■ 

. , h. Administrators (supervisors, coordinators, principals) plan 

c* Program imiplementation consists of a varid:y of options deter- 
mined' by individual teachei^s ^ 
* d^ Time is 'alloved, for teachers to meet their objectives 
e. Motivation is intrinsic as well as extrinsic 
f*' Evaliosttion of developmental experiences is ba^ed On the degree 
the activator actuaJJly , assists- the teacher to accofl5)lish the ob* 
J ectives Tf ' * 

Gui'delines ^or Inservice feiucation: 

at Peopre wOrk as individuals and as members of groups on problems 

signifio^t' to them ' 
'b* The* same people vho TOrk on problans fomulate goals and -plan 

&0V they will work ^ - * 
c* Mahy, oTOprtunities' are developed for peop-le to relate to each ^ ^ . 

.other 4R * / * t ^ ' * 

d* Continuous attention Is, given td"" individual and to group problem 

solvifig\ ^ ^ . ^ 

e* Atmosphere is 'created that is conducive to building mutual 

support, respect, permissiveness, and creativeness 
f* Multiple ^uid ri<ih resources are made available ap* used* /* 
g* The simpl^est possible means are deve^Loped to mdtre through deoi- 

slons^te actions * - * ' / 
h*' Constat eocoiarag^ent is present to test and to try new, ideaj^ 

and'^planCis in real situations * ' * 
i. Appraisal is made an- integral part of developmental activities " 
Jt Continuous attention is given to the interrelationships of 'differ- / 

^ent groups * ^ ^ v " 

k. Individual^ differences 'among members, of^ach group are accepted 
- ' and utilized . ^ 

1. Activities are related to pertinent aiq^cts of the ciarrent educa- 
tional, political, and bponoiEiic scene 



Module Pre/positest Answer Key (continued) ^ ' 

y ' - ' ' - . * ^ 

Critearia for determining effectiveness (Michael Schafer* Ttie .Siiffdent' ^ 
Role of Teachers: Faculty Pevelopment in tfce Community College )* ~ 

a* A^ significant number o/ faculty*^. ajbudents^ Administrators^* 

and others are involved in totaff program ' 
t t* " Nev practices or expansion of existing practices^are developed 

c* Programs flexible enou^ 'tlo meet changing individual needs' 

d* 'Practices relate to indivldualV goals of faculty as veil as to 

those of the institutions \ ^ ■ r 

Participant^ are Involved in the planning process 

f * Plans for programs are carefully detailed 
^ g. Plans . include an, assessm^' of potential spin-off 

h* Programs include means for reinforcing the involvement of parti- 
cipants 

i; Programs include specific criteria for evaluation 

'Ji Plans include a breakdown of costs and means for accounting 

k/ Implementation pf practices should follov the plans developed 

*AS closely as possible ^ ^ 

1** ^Jvaluation should be carried out by those involved 
m« Comnrunicatipn should be^olear and explicit 

, Evaluation should include cos't/ effectiveness analyses 

Additional guidelines * , - 

a* Staff development iiiservice. should be closely integrated with 

teaching Tjesponsibilities • ^ " - . 

b* Release time should be considered for professional growth ■* * 
c * Programs are interrelated an<^continuous ^ \ ^ 

d, 'Programs have conmlete backing of administration 
er* Adequate financing is available ^ ^ 

^* Staff development /inaervlce education programs begin with an analysis 
(L2) of faculty needs as identified by the faculty^ 

"Needs >ssessinent" is used primarily in business and industry^ to * 
determine particul-^;^ .skills that require development to do a betteif 
■job- 

Needs ass$ss;aent.tecbjilques are used t<^, identify both training and . . 
developmental needs of faculty* ^ * " 

* " ^ 

4 

A training need^may lepcist anytime an actual condition differs torn 
a desired condition — ^where a j;hange in present practices can bring 
about desired performaAce* A developmental need^^aal^with the total 
growth and effectiv^BfSSs of the individual* particularly as that, person 
, grows toxTard the potential he or she seems .capable of achieving, 

5- The following techniq^ues may be used to determine both organizational 
(L2) and individual faculty development .needs* 
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Module Pre/poBttest Axiswer Key (continued) 
Suinreys 

Educational needs survey | • ^ 
* Birployee attitude survey , 

Consumer or customer survey , - 

Delphi Technique „ (method of systematic ally soliciting, collecting 

ah^ tatmlat^ng expert opinion - usually forecasting future needsj 
Prctolem sunrey:5^( problem analyses, ^sorts) 

^ Organizational ikidits ^ 

-Personnel records 
* Skills inventories ' ' - ^ - * , . , 

Student a'chievements 



/ 



Individual Needs 



Interviews , ' 

Training needs quest ionneJxe 
Needs analyses rating forms 

Performance appraisal data (against identified teacher competencies) 

4 

6. While teachers share collective goals, individual goals are of more 
(L3) immediate concern* The coordination of s€aff development/inservice' 
education with teach^ goals can lead to more enthusiastic responses 
and greater innovations by faculty* Activities planned by parti<?ipalits 
are more apt to be attractive and relevant to them than^are activities 
planned by others. Professional growth is a coimnltment to lifelong 
learning; it is* something dgne by individuals for themselves* Assis- 
tance and support by '^administrators is vital^ however* 
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7* ' First in^itessions are extremely in^ortant to many people* AiJ employee 
(lA) ^o is given a coC^prehensive orientation is likely to start with a 
* positive attitude about the* organization* It sbovs the supervisor 
cares about the employee *s welfare. 

It is in^ortant that, the supervisor, iMaediately open up strong lines 
of communication with the new employee^ He/she will face many new 
problems, disappointments, and perhaps disillusionments during the 
initial work period* If the employee feels free and comfortable in 
bringing such problems to the supervisor he/she can h^lp the employee 
, solve them. 

First year turnover, high among many organizations^ can be minimised 
^ * ^^en the supervisor gets the employee <Stt to a good start/* 

Ijany vocational teachers come .from business and industry and ne^ to 
learn educational Jargon, norms of educational institutions^ work 
routines, expectitions of peers and students, organizational pojEicies, 
reco^^d keeping, how to order materials, accepted wa^rs bf reporting 
to parents, discipline policies, etc*, , * 



flSSaule Pte/jKJstteat Answer (continued) - - * 

Nev employees ^are generally interested^ recept^^ve^ and eager to 
cooperate* Tfaey welcona attention from the supervisor^ accept sugr 
gestions^ ahd constructive critipism'* This *is a "leamahle moment" 
and the supervisor should use it to build good attitu^^es toward 
the Joh^ the level of* effort that will he jjequired* the behavior 
that win be expected*^ qiiallty requirements^ and* safe, working habits 

d« VelcQme the [new employee and learn something of his/her background* 
(Lit) . ' 

^ Explain the jork and the pajrt they are to perform, *^ 

Let them know what is expected of them. 

Show them around "and introduce them to fellow CTployees, 

Turn them over to a sponsor or othea? instructor, ^ ' 

Follow up on their progress* 

9* Representative answers could inclijde: ' * ' 

(L5) , \ 

a* Teacher motivation . , , 

b^ Availability of funds 

c. Leadership — inservice'not considered major responsibility of 

administrative personnel ^ 
d* Part-time faculty— comnEunic at ion with full-time philosophy of , 

vocational education ^ 

e. Collective bargaining 

f. Lack of comprehensive plan for staff development 
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MODULES -r cot/am CORE CURRICULUM FOR VOCATIONAL EDUCATION 



Category A: Introduction to Vocational Education ' , 

A-1* Hl^stoiy, Philosophy, and Trends in Vocational Educatioa 
. Scope, Punctiqn, and Orgajiization in'Vocational Education 

A-3 Vocational Legislation , . 

A**k Assessing the Jot Market and Etaployment Trends 
*^ ^ ■ ' • 

Categoiy B: Cooperative Belationshjp 

B-1 Rationale for Cooperative Relationships 
B-2 Advlsoiy Councils ^ 

^5-3 Cooperative" and Work Experience Prograjus 

Caregoiy C: Vocational 'students ^ ' ' ^ 

C-1 Promoting Vocational Education and Recruiting Eligib^-e Students 
for Vocational Education 
. C-2 Assessing Students* Personal Characteristics 
C-3^ Guidance and Comiseling ^ ^ 

C-U Assijsting Students with Special Heeds in Vocational Education Program 
C-5 Assessing the Needs of the -Disadvantaged Student 
■C-6 Developing Student Leadership Qualities in Vocational Education 

Programa 
C-7 Student Organizations 

Categoiy D: Administration and Supervision * * 

D-1 Fiscal Management of a Vocational Education Program 

Writing a Vocational Education Project /Budget ^ 
J)-3 Record Keeping in Vocational programs _ - ^ 

' D-** Conference Leadership 
D-5 'Selection, Supervision, and Evalu£l%ion of Personnel 
D-6 School LaV and Its Relationship to Vocational Education 
D-7 Staff Itevelopment 

D-8 Implementation of Change ' * * ^ 

-J 

Categoiy E: Curriculum Ite^^gi in Vocational Education 

E-1 Developing a Curriculum Itesign in Vocational- Educatioi^ 
E-2 Applying Learning Theoiy to Vocational Education 
* E-3 , Instructional Strategies . ' - \ 

Category F; Stajges and Structure of Ctirriculum De-Tsplopmetit 
F-1 Theories in Curric'tilimi Itevelopment 
F-2 Building a (Airriculum for Vocational Educaticm 
F-3 Apt^lying Curriculum Specifics to Vocational Education 
F-U Safety ^ ' ^" - - 

Category G: Evaluation and Research " 

G"l ^valuation Models 

* G"2 Evaluation Procedures for Local ^ograms 

G-3 Introduction" to Researc^i Procedures in"" Vocational Education 

G^k Research Defeign in Vocational Education t ' 

G-5 Development of'a Research Proposal in Vocational Education 



